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Abstract 
relationship with some variables such as gender, age, marital status and academic qualifications. The dependent variable 
 
It is expected that, this study will contribute to literature in terms of resourcefulness perception of Turkish academic staff and to 
analyze its relationship with some variables such as gender, age, marital status and academic qualifications. In this way it is 
thought to have contribution on literature. 
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1. Introduction 
 
The concept of achievement, which is defined in general as the level of reaching a specific goal, differs from one 
person to another. Similarly, factors that influence or define the achievement level may differ depending on 
 
between learning, which is among the factors that render individuals different from others, and the variables of 
achievement and performance. When considered, in academic organizations, the indispensability of the human 
element, impacts of stress on the organization and the fact that work stress is an individual and organizational 
problem; it 
-causing life events. 
This concept, which was first used by Meichenbaum (1977),  is among the personal factors used in explaining 
human behaviours. It involves certain attitudes that help the individual cope with stressful life events and problems 
ls consciously save themselves from a 
   
According to Rosenbaum, most people start learning the self-regulation processes that they use in coping with 
stressful situations in early childhood and they continue until the end of their lives. Being an achiever in the past 
in the past, this does not necessarily mean that she will fail in the future. There exists a repertoire of 
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behaviours; which is called learned resourcefulness, developed by individuals throughout their lives and used for 
coping with stress (Siva, 1991).    
Learned resourcefulness has been defined as an acquired repertoire of behaviours and skills (mostly cognitive) by 
which a person self-regulates internal responses (such as emotions and cognitions) that interfere with the smooth 
execution of a target behaviour (Rosenbaum & Jaffe, 1983, 216). Rosenbaum (1980) suggested that the concept of 
learned resourcefulness involves four main self-control skills: a) the use of cognitions and self-instructions to 
control emotional and physiological responses, b) the application of the problem solving strategies (planning, 
problem definition, evaluating alternatives and anticipating consequences), c) the ability to delay immediate 
-regulate internal events.  
According to Rosenbaum, controlling internal events makes it possible to effectively cope with stress. The ability to 
control internal events, on the other hand, is in direct proportion to the development of the above mentioned self-
control skills. Learned 
over his/her life and to overcome negativities. Besides, there exist studies that demonstrate that learned 
resourcefulness prevents burnout (Keinan & Melamed, 1987; Cilliers, 2003). 
The skills that fall under the definition of learned resourcefulness are learned through informal ways beginning from 
differences in their learning histories (Rosenbaum, 1989).  
Individuals with high levels of learned resourcefulness are capable of making efforts on the way to attain their goals, 
of insistently combat difficulties, of employing problem-solving methods through positive self-instructions, and of 
reducing the negative impacts of stress upon their performances by employing various self-
Ciarrochi, 2003; Kennett & Keefer, 2006). On the other hand, people with low learned resourcefulness might 
perform poorly due to 
throwing the book at their being incompetent when they encounter a defeat or a difficult situation (Kennett & 
Keefer, 2006). A study suggests that students with low and high levels of learned resourcefulness experience the 
same degree of stress; however, those with low resourcefulness struggle to cope with it (Ginter, West & Zarski, 
1988). In another similar study; it was determined that students who scored higher in the learned resourcefulness 
scale feel a lesser degree of influence by a subject that they find academically stressful and control them in an easier 
may (Kennett & Pettis, 2001). 
Studies on the subject (Rosenbaum, 1980; Rosenbaum & Jaffe, 1983; Kennett & Pettis, 2001) demonstrate that 
students with higher levels of learned resourcefulness are capable of coping with preventive stress and with 
problems more effectively. According to the findings of these studies, individuals with higher achievement levels 
are also academically stronger. They set targets for themselves, employ effective problem solving strategies, think 
positively despite academic expectations and obstacles, form their environments in a way to facilitate learning, and 
bear the responsibilities of their actions. When these individuals fail in an exam or a project, they keep being 
optimistic and reconsider their goals and strategies by focusing on the reasons of the failure (Kennett, 1994). For, 
ceiving or expecting help from others in time of a struggle, but 
e, as it has conditions with high 
wants to have a successful professional life and high levels of job satisfaction and motivation. In this respect, the 
examination of the concept of learned resourcefulness within the framework of academic jobs becomes important. 
2. Aim of Study 
Characteristics observed in individuals with high levels of learned resourcefulness such as being more skilful to 
change themselves and to adapt to new situations, being hardworking, being steady, resisting positively in 
situations that require behaviour change and accomplishing targets they set (Levesque, Gauvin & Desharnais, 2003) 
are the ones that academics should possess
learned resourcefulness as it is of importance in coping with stress, which is experienced by academics. Answers to 
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the following questions will be sought in this study, which aims to contribute to the literature by explaining 
 
1- Do the levels of perceived learned resourcefulness of Turkish academics differ with respect to gender? 
2- Do the levels of perceived learned resourcefulness of Turkish academics differ with respect to marital status? 
3- Do the levels of perceived learned resourcefulness of Turkish academics differ with respect to academic 
title? 
4- Do the levels of perceived learned resourcefulness of Turkish academics differ with respect to age? 
3. Method and Scale 
The research was administered to the academics employed in different universities in Istanbul. Questionnaire 
forms were sent to a total of 300 academics; however, 228 of them were found suitable for analysis and thus 
subjected to evaluation. Of these academics; 48% were female and 52% were male; 11% were professors, 16.2% 
were associate professors, 19.7% were assistant professors, 14.9% were lecturers with doctorate degree, 17.5% were 
lecturers and 10.6% were research associates. 
-
type items. Each individual can get a score between 36 and 180 from the scale. Higher scores point to higher levels 
of self-control skills, that is, a more frequent employment of the coping strategies represented in the scale
 
indicates a high reliability (Foster, 2002). 
In order to determine the levels of perceived learned resourcefulness of the participant Turkish academics, 
measures of mean and standard deviation were calculated. On the other hand, in order to be able to determine 
whether the levels of perceived learned resourcefulness of Turkish academics differ with respect to the variables of 
gender, age, marital status and academic title; independent samples t-test and one-way variance analysis were 
employed. 
4. Findings 
When the levels of perceived learned resourcefulness of the participant 228 academics are reviewed (Table 1), it is 
seen that the mean score is 127.21 and the standard deviation is 16.83. The minimum score that can be obtained 
from the scale is 36, whereas the maximum is 180 and the median is 108. In this research, on the other hand, the 
minimum score obtained by the participants was 66 while the maximum score was 166. It is observed that the 
participant 
resourcefulness are above the median. 
Table 1. Descriptive Statistics 
 
 
   Findings related to the 
follows: 
Table 2. T test Results regarding Learned Resourcefulness and Gender 
 
Groups N Mean  s.d.              d.f.  t        Sig.(p) 
Female 110 127.65 18.62          226  .388     .699 
Male 118 126.78 15.04       
  N Min.    Max. Mean    s.d. 
Learned Resourcefulness 228 64 166 127.21    16.83 
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  significantly with respect to gender (p >.05). 
Table 2 shows that both groups have the same level of perceived learned resourcefulness.  
Table 3. T test Results regarding Learned Resourcefulness and Marital Status 
 
Groups N Mean  s.d.        df      t       Sig.(p) 
Single 117 125.42 15.13       226 .100 -1.653 
Married 111 129.09 18.34       
 
>.05).  
                      
Table 4. Variance Analysis Results regarding Learned Resourcefulness and Academic Title 
 
Groups N      Mean     s.d                      F             Sig.(p) 
Prof. 25     138.60          7.66 13.024     .000 
Assoc. Prof. 37     134.08 15.42  
Assist. Prof. 
Lecturer Dr. 
Lecturer 
45     134.02 
34     126.00 
40     118.15 
15.59 
20.48 
11.61 
 
Res. Assoc. 47     117.79 14.70  
academic title. In order to determine the place of the difference, Scheffe Test was employed. The results show that 
differences are between professor and lecturer, professor and research associate, associate professor and lecturer, 
and associate professor and research associate. When mean values are reviewed, it is seen that the level of perceived 
learned resourcefulness rises as academic title goes up.  
Table 5. Variance Analysis Results regarding Learned Resourcefulness and Age 
 
Groups N       Mean            S.d                       F             Sig.(p) 
20-25 23     112.52       18.45 9.744         .000   
26-35 85     123.81            13.74  
36-45 
                46-55 
                56- + 
51     132.43         
52     131.12           
17     136.41 
      18.77 
      15.37 
      10.34 
 
 
age. Scheffe Test results indicate that the differences are between the age groups of 20-25 and 36-45, and 45-55 and 
56-+. When the mean values are reviewed, it is seen that the level of perceived learned resourcefulness rises as age 
increases. 
Discussion 
is above the 
possible median score of the scale (127.21). This finding is significant given the fact that individuals with high 
learned resourcefulness are capable of coping with negative feelings, of self-controlling and of overcoming 
everyday problems. Findings also suggest that gender is not a significant factor on learned resourcefulness. Studies 
explained with the facts that gender roles are changing increasingly and that the roles of the participants are the 
. More research is needed in order to be 
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able to explain why the findings did not create difference. On the other hand, it was found in this research that there 
d their academic 
titles. The levels of learned resourcefulness of individuals with higher academic titles were also found to be higher. 
This finding explains the assumption of the theory of learned resourcefulness that people with learned 
resourcefulness see themselves as more capable of coping with stressful academic events and situations. This 
finding is in parallel with the findings of Rosenbaum and Ben-Ari Simira (1986). The study of Kennett and Keefer 
(2006) indicates that people with lower levels of learned resourcefulness experience more academic stress and 
low learned resourcefulness while people with high learned resourcefulness are immune to it. Yet another finding of 
observed that the level of perceived learned resourcefulness goes up as age increases. While the findings of the 
resourcefulness is an important personal quality that helps individuals cope with difficulties in academic jobs that 
cause higher degrees of st
levels of learned resourcefulness might pave the way for increasing efficiency in universities. 
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